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Abstract 

This study investigated the impact of integrating the flipped learning 

model with the Listen–Read–Discuss (LRD) strategy on students’ 

reading comprehension at MA Muhammadiyah Padaelo. The research 
employed a pre-experimental one-group pretest–posttest design to 

examine changes in students’ reading comprehension following the 

implementation of the combined instructional approach. In the flipped 
learning setting, students explored lesson materials outside the 

classroom, while in-class sessions were devoted to interactive LRD 

activities that promoted deeper engagement with the texts. The 

findings revealed a significant improvement in students’ reading 
comprehension after the intervention, with the mean score increasing 

from 55 in pre-test to 85 in post-test. These results indicate that the 

integration of flipped learning and the LRD strategy can effectively 
enhance students’ reading comprehension by fostering active 

participation, critical thinking, and meaningful interaction with reading 

materials. 
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INTRODUCTION 

Language serves as a fundamental tool for human interaction, enabling individuals to 

express ideas, emotions, and cultural identities (Najm & Saeed, 2024; Wilce, 2009). It functions 

as a symbolic system shared within a community, allowing people to communicate, build 

relationships, and transfer knowledge (Bamberg, 1997; Syam et al, 2023). Brown et al. (2020) 

and Raaper & Brown (2020) describes language as an arbitrary system of vocal symbols 

employed collaboratively within a culture, emphasizing its dual role in communication and 

social identity (Brance et al., 2024; Ren & Chong, 2023). Without language, the processes of 

information exchange, comprehension, and social participation would be significantly 

hindered, highlighting its indispensable role in daily life (Keiser, 2022; Lin et al., 2015). 
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In Indonesian context, English is taught as a foreign language, requiring students to 

master four primary skills: listening, speaking, reading, and writing (Idham & Alam, et al., 

2025). Charter et al. (2016) classifies these into receptive skills—listening and reading—and 

productive skills—speaking and writing. Among these, reading comprehension plays a pivotal 

role, as it provides access to knowledge, supports academic achievement, and enhances 

vocabulary and critical thinking (Yulian, 2021). According to Hans et al. (2024) and Li et al. 

(2025) reading comprehension is the ability to interpret, evaluate, and synthesize information 

from written texts. Learners with strong reading skills can process diverse linguistic structures, 

analyze complex ideas, and engage in reflective thinking, which is essential for lifelong 

learning (Idham & Mulyarti, et al., (2025). 

Despite the acknowledged importance of reading, classroom observations at MA 

Muhammadiyah Padaelo indicate that many students struggle to fully comprehend texts. 

Difficulties include identifying main ideas, interpreting unfamiliar vocabulary, and extracting 

implicit meanings, which inhibit the ability to apply knowledge and develop higher-order 

literacy skills (Idham, 2025). These challenges underscore the need for instructional strategies 

that actively involve students in processing content, facilitate collaborative learning, and 

scaffold comprehension (Safa & Motaghi, 2024; Li et al., 2024). 

Flipped learning is an innovative instructional model that restructures the traditional 

teaching sequence (Aminin & Koiri, 2026; Echaluce et al., 2024). Students access lesson 

materials—such as videos, readings, or online modules—outside the classroom, while in-class 

sessions focus on active engagement, problem-solving, and interactive discussion (Bishop & 

Verleger, 2013). This approach fosters learner autonomy, maximizes class time for higher-order 

thinking, and allows teachers to provide targeted guidance (Gradini et al., 2025; Tanjung & 

Triastuti, 2025). Recent studies demonstrate that flipped learning enhances motivation, 

engagement, and academic achievement across diverse educational. However, evidence 

suggests that the impact of flipped learning is optimized when combined with structured 

instructional strategies that guide comprehension and critical thinking (Samadi et al., 2024; 

Sun et al., 2024). 

The Listen-Read-Discuss (LRD) strategy is a structured reading approach consisting of 

three phases: listening to teacher-led explanations or audio input, independent reading of the 

text, and collaborative discussion among peers (Amkolo & Syafitri, 2024; Jamil et al., 2024). 

This sequence encourages active information processing, comprehension monitoring, and 

critical reflection (List et al., 2024). Empirical studies indicate that LRD improves reading 

comprehension, promotes critical thinking, and stimulates social learning through peer 

interaction (List & Oaxaca, 2024). Discussions allow students to clarify ambiguities, evaluate 

interpretations, and apply knowledge, while the listening and reading phases ensure adequate 

exposure to content before analysis (Putera & Armin, 2025; Shafiee Rad, 2025). 

Recent research highlights the growing emphasis on integrating technology-enhanced 

learning with structured reading strategies. For instance Noroozi (2025), Urunbaeva (2025),  

Faro et al. (2024), and Imran et al. (2025) demonstrate that combining flipped classroom 

models with interactive reading techniques improves learner engagement, retention, and 
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comprehension outcomes. Furthermore, several investigations, such as Kurnia (2024) and 

Siadari et al. (2024) suggest that strategies like LRD are particularly effective in supporting 

critical thinking and deep comprehension among secondary school students. Despite this, the 

majority of studies have either examined flipped learning or LRD in isolation, with limited 

exploration of their combined effect in the context of Indonesian senior high schools 

(Mustaqim et al., 2025; Siadari et al., 2024). Additionally, many prior studies emphasize digital 

delivery of flipped learning content without systematically integrating comprehension 

strategies, leaving a research gap regarding the synergistic potential of flipped learning paired 

with LRD for reading development (Ardiansyah et al., 2024). 

Although previous studies have reported the benefits of flipped learning and the Listen–

Read–Discuss (LRD) strategy when implemented independently, empirical evidence 

examining their integration remains limited, particularly in secondary school EFL contexts in 

Indonesia (Prasetya, 2024). Existing research predominantly focuses on tertiary-level students 

or English-major learners, leaving the application of these approaches in general high school 

classrooms underexplored (Nguyen et al., 2024). Moreover, little attention has been given to 

how interactive strategies such as LRD function within a flipped learning environment to 

support students’ reading comprehension development. Unlike earlier studies that investigate 

flipped learning or LRD in isolation, the present study explores the integration of the LRD 

strategy into a flipped learning model and examines changes in students’ reading 

comprehension following its implementation in a tenth-grade EFL classroom. By addressing 

this gap, the study contributes into blended instructional practices and offers empirical evidence 

on the pedagogical potential of combining flipped learning and LRD in secondary EFL reading 

instruction. 

METHOD 

This study employed a quantitative approach to investigate the effectiveness of 

integrating the Listen-Read-Discuss (LRD) strategy within a flipped learning model on 

students’ reading comprehension (Maryani & Gazali, 2024; Pregoner, 2024). Considering the 

objectives of the study, a pre-experimental one-group pretest–posttest design was employed.  

This study involved a single group of participants and did not include a control or 

comparison group. Initially, students’ baseline reading comprehension was measured through 

a pre-test. Subsequently, the Listen–Read–Discuss (LRD) strategy integrated with the flipped 

learning model was implemented as the instructional treatment. Finally, a post-test was 

administered to examine changes in students’ reading comprehension following the 

intervention. This design allowed the researcher to systematically evaluate within-group 

changes resulting from the instructional approach. 

The population of this study consisted of all tenth-grade students of MA Muhammadiyah 

Padaelo or 75 students in 2022/2023 academic year. The sample was selected using purposive 

sampling by choosing one intact class comprising 20 students. This class was selected based 

on practical considerations, including instructional feasibility, time constraints, and the 

school’s scheduling policy, which did not allow the researcher to implement the intervention 
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across multiple classes simultaneously. Using an intact class also ensured consistency in 

instructional delivery and classroom management throughout the intervention. Consequently, 

this study focused on examining changes in students’ reading comprehension within this 

selected group. 

Data were collected using a primary instrument: a reading comprehension test, designed 

to assess students’ ability to understand narrative texts in English. The test included pre-test 

and post-test formats to assessed the effect of the intervention. The pre-test assessed students’ 

initial comprehension and reading fluency, while the post-test measured improvement after 

treatment. In addition, classroom observation was conducted as a supplementary technique to 

monitor students’ engagement during the implementation of the Listen–Read–Discuss (LRD) 

strategy. The observation data were used to support the interpretation of the quantitative 

findings rather than for statistical analysis. 

The pre-test was administered on October 28, 2024, using a narrative text titled “An 

Unforgettable Birthday Celebration”. The test consisted of 10 multiple-choice questions 

designed to measuring students’ reading comprehension abilities. Based on the pre-test results, 

55% of the students were classified as having poor reading proficiency and 45% as very poor, 

based on the scoring criteria adapted from the school’s assessment rubric, in which scores 

ranging from 40–59 indicate poor proficiency and scores below 40 indicate very poor 

proficiency. These results reflect the students’ low initial reading comprehension and highlight 

the need for instructional intervention. 

The treatment consisted of four sessions conducted on November 2, 4, 9, and 11, 2024. 

Each session employed a different narrative text and integrated the LRD strategy within a 

flipped learning framework. In first meeting, students were introduced to the text and guided 

to identify the main theme, characters, and plot through group discussions. Second meeting, 

focus to placed on vocabulary acquisition and reading comprehension techniques, including 

paired reading activities. Third meeting, students analyzed characters and conflicts, 

participated in critical discussions, and related personal experiences to the text. Finally 

meeting, students synthesized information from multiple texts, created summaries, and 

engaged in reflective discussions to consolidate comprehension. 

Data were analyzed using SPSS version 20.0. Students’ pre-test and post-test scores were 

classified into five categories: very poor (≤50), poor (60–69), fair (70–79), good (80–89), and 

very good (90–100) (Nofriza, 2021). The following calculations were conducted: (1) Mean 

score calculation; (2) Persentage improvement; (3) Pre-test and post test comparation; and (4) 

Hypothesis testing. 

𝑋 =
∑𝑥

𝑁
  (1) 

Description:  

𝑋  : Mean score  

∑𝑥 : Total score  

𝑁  : Number of students. 
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𝑃 =
𝐹

𝑁
× 100  (2) 

Description: 

𝐹  : Frequency of improvement  

𝑁  : Number of students 

% =
𝑋2−𝑋1

𝑋1
× 100 (3) 

Description: 

𝑋1  : Pre-test mean score  

𝑋2  : Post-test mean score (Gay et al., 2012). 

The significance of score differences between pre-test and post-test was evaluated using 

the paired-sample t-test. If the calculated t-value = (or >) critical t-value, the null hypothesis 

was rejected, indicating a statistically significant improvement in reading comprehension after 

implementing the LRD strategy within flipped learning. 

To ensure the accuracy of the instruments, this study utilized validity and realibility test. 

Content, construct, and criterion validity were examined to confirm that the test measured 

reading comprehension accurately (Bryman, 2016). Consistency was evaluated through 

internal reliability, test-retest reliability, and inter-rater reliability to ensure stable and 

trustworthy measurement outcomes (Bryman, 2016). These procedures ensured that the data 

collected were both valid and reliable, allowing for credible analysis of the impact of the 

instructional intervention. 

 

FINDINGS 

Improvement of Reading Comprehension through LRD Strategy 

The study examined the effect of the Listen-Read-Discuss (LRD) strategy on the 

reading comprehension of tenth-grade students at MA Muhammadiyah Padaelo. Students’ 

reading abilities were measured through a pre-test before treatment and a post-test after 

implementing the flipped learning approach combined with LRD. 
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The results of the assessment indicate a substantial improvement in performance. The 

total score increased from 1,140 in the pre-test to 1,680 in the post-test. On average, participants 

scored 59 on the pre-test and 85 on the post-test, reflecting a significant 42.3% improvement. 

These results demonstrate that the intervention or learning program had a positive impact on 

participants’ understanding and performance. 

Table 1. Pre-Test Score Classification 

Score Range Category Frequency Percentage 

80–100 Very Good 0 0% 

70–79 Good 0 0% 

60–69 Fair 4 20% 

50–59 Poor 10 50% 

0–49 Very Poor 6 30% 

Table 2. Post-Test Score Classification 

Score Range Category Frequency Percentage 

80–100 Very Good 6 30% 

70–79 Good 14 70% 

60–69 Fair 0 0% 

50–59 Poor 0 0% 

0–49 Very Poor 0 0% 

Descriptive Statistics and Improvement 

Table 3. Descriptive Statistics of Pre-Test and Post-Test 

Indicator Pre-Test Post-Test Improvement (%) 

Mean Score 59 85 42.3 

Standard Deviation 7.18 6.80 – 

Table 3 presents the descriptive statistics of students’ pre-test and post-test reading 

comprehension scores. The mean score increased from 59 in the pre-test to 85 in the post-test, 

indicating a substantial improvement following the implementation of the Listen–Read–

Discuss (LRD) strategy. In addition, the standard deviation decreased slightly from 7.18 to 

6.80, suggesting a more consistent distribution of students’ scores after the intervention.The 

descriptive statistics show a significant increase in students’ reading comprehension after 

applying the LRD strategy.  

Hypothesis Testing 

A paired-samples t-test was conducted to determine the statistical significance of the 

improvement. 
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Table 4. Paired Samples t-Test Result 

Indicator Value 

Mean Difference (Pre-Post) -29.500 

Standard Deviation 5.104 

Standard Error 1.141 

t-value -25.847 

df 19 

Sig. (2-tailed) 0.000 

Based on the t-test result, that showing sig. (2-tailed) < 0.05 → null hypothesis (H₀) is 

rejected. Students’ post-test scores significantly higher than pre-test scores. Therefore, LRD 

strategy has a positive and significant effect on reading comprehension. This finding indicates 

that the flipped learning approach combined with the LRD strategy effectively enhances 

students’ reading comprehension. 

A paired-sample t-test was conducted to determine the statistical significance of the 

improvement. The analysis showed a mean difference of -29.5, t (19) = -25.847, p < .001, 

confirming a significant difference between pre-test and post-test scores. Consequently, the 

null hypothesis (H₀) was rejected, and the alternative hypothesis (H₁) was accepted. Descriptive 

statistics further highlighted that 30% of the students achieved a “very good” classification, 

while 70% were classified as “good” in the post-test. This improvement from predominantly 

“poor” and “very poor” pre-test classifications demonstrates the positive impact of the 

intervention. Despite the limited sample size, all 20 cases were valid and included in the 

analysis. 

DISCUSSION 

Reading comprehension is a vital skill in language acquisition, enabling learners to 

understand, interpret, and analyze written texts while integrating prior knowledge (Smith, 

2023). Effective instructional strategies can significantly enhance comprehension, retention, 

and critical thinking. The results of this study align with previous research emphasizing the 

efficacy of the LRD strategy. Anderson (2023) explains that LRD fosters active engagement 

by guiding students to listen to texts, read them attentively, and discuss their understanding 

collaboratively. Gong et al. (2012) also highlight that discussion-based strategies enhance peer-

to-peer learning, critical thinking, and collaborative skills. Similarly, Kirkpatrick (2012) notes 

that LRD accommodates diverse learning styles, supporting individualized comprehension 

through listening, reading, and discussion activities. 

Integrating the Listen–Read–Discuss (LRD) strategy within a flipped learning 

framework created a synergistic instructional model in which each approach complemented 

and reinforced the other. The flipped learning structure enabled students to engage with reading 

materials prior to class, thereby activating background knowledge and reducing cognitive load 

during classroom instruction. This preparation phase enhanced the effectiveness of the LRD 

strategy, as students entered the classroom better equipped to listen critically, read analytically, 
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and participate actively in structured discussions. Rather than functioning as separate 

components, flipped learning served as the preparatory foundation that maximized the 

interactive potential of LRD during in-class sessions. This integrated approach fostered deeper 

engagement with texts, encouraged meaningful peer interaction, and supported the 

development of critical thinking and self-directed learning skills. The observed improvement 

in students’ reading comprehension following the intervention suggests that the pedagogical 

synergy between flipped learning and LRD can facilitate a more coherent and effective learning 

experience in EFL reading instruction. 

Despite the positive findings, this study has several limitations that should be 

acknowledged. First, the research employed a pre-experimental one-group pretest–posttest 

design without a control or comparison group. As a result, the observed improvement in 

students’ reading comprehension cannot be conclusively attributed solely to the intervention, 

as other extraneous variables may have influenced the outcomes. Second, the intervention was 

conducted over a relatively short period, which may limit the generalizability of the findings 

and does not allow for the examination of long-term effects of integrating flipped learning and 

the Listen–Read–Discuss (LRD) strategy. Third, the study involved a single intact class with a 

limited sample size, which may restrict the broader applicability of the results to other 

educational contexts. 

Future research is therefore recommended to employ experimental or quasi-

experimental designs with control groups to allow for stronger causal inferences. Studies with 

longer intervention durations are also needed to examine the sustained impact of the integrated 

flipped learning and LRD model on students’ reading comprehension. Additionally, future 

research could adopt mixed-method approaches by combining quantitative measures with 

qualitative data, such as classroom observations, interviews, or reflective journals, to provide 

deeper insights into students’ learning processes and engagement. Expanding the research 

context to include different school levels and learner characteristics would further enhance the 

understanding of the effectiveness of this integrated instructional model. 

CONCLUSION 

The findings of this study showing that the Listen-Read-Discuss (LRD) strategy 

significantly enhances reading comprehension among tenth-grade students at MA 

Muhammadiyah Padaelo. Several factors contribute to this improvement: (1) The strategy 

actively engages students through listening, reading, and discussion; (2) It promotes deeper 

understanding by providing context before reading; (3) It fosters critical thinking through 

analysis and evaluation; it encourages peer learning and collaboration; and (4) It reinforces 

retention of information by involving multiple modalities. Furthermore, the integration of the 

LRD strategy within a flipped learning approach proved highly effective. The post-test mean 

score (85) was substantially higher than the pre-test mean (59), and the t-test result (t = 10.45) 

exceeded the critical t-value (2.10), indicating a statistically significant improvement. These 

results confirm that implementing a flipped classroom combined with the LRD strategy 

positively impacts students’ reading comprehension skills. 
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Despite the overall improvement, the study revealed that students’ interpretative 

comprehension progressed less than their literal comprehension. To maximize learning 

outcomes, teachers are encouraged to employ a variety of instructional techniques, adaptively 

combining strategies to meet diverse student needs. Creative approaches that capture students’ 

interest and promote active engagement are likely to further enhance both literal and higher-

order reading comprehension skills. 

REFERENCES  

Ahmadi Safa, M., & Motaghi, F. (2024). Cognitive vs. metacognitive scaffolding strategies and EFL 
learners’ listening comprehension development. Language Teaching Research, 28(3), 987–1010. 

https://doi.org/10.1177/13621688211021821 

Aminin, Z., & Koiri, M. (2026). Flipped classroom: Shifting from conventional approach to innovative 
model. Acuity: Journal of English Language Pedagogy, Literature and Culture, 11(1). 

https://doi.org/10.35974/acuity.v11i1.3861 

Amkolo, M., & Syafitri, W. (2024). Students’ Perception of the Use of Animation in Vocabulary 
Lessons of 8th Graders of SMPN 1 Atambua. JOINT: Journal of Inspirational English Language 

Teaching, 1(1), 22–34. 

Ardiansyah, W., Aryanti, N., & Lestari, P. (2024). The Use of Blended Learning Based Flipped 

Classroom towards Students’ Reading Comprehension Achievement and Perspectives. 
International Journal of Research in Vocational Studies (IJRVOCAS), 4(1), 24–34. 

Bamberg, M. (1997). Language, concepts and emotions: The role of language in the construction of 

emotions. Language Sciences, 19(4), 309–340. 
Bishop, J., & Verleger, M. A. (2013). The flipped classroom: A survey of the research. 2013 ASEE 

Annual Conference & Exposition, 23–1200. https://peer.asee.org/2258510.18260/1-2--22585 

Brance, K., Chatzimpyros, V., & Bentall, R. P. (2024). Social identity, mental health and the experience 

of migration. British Journal of Social Psychology, 63(4), 1681–1700. 
https://doi.org/10.1111/bjso.12745 

Brown, T., Mann, B., Ryder, N., Subbiah, M., Kaplan, J. D., Dhariwal, P., Neelakantan, A., Shyam, P., 

Sastry, G., & Askell, A. (2020). Language models are few-shot learners. Advances in Neural 
Information Processing Systems, 33, 1877–1901. 

Bryman, A. (2016). Social research methods. Oxford university press. 

Chater, N., McCauley, S. M., & Christiansen, M. H. (2016). Language as skill: Intertwining 
comprehension and production. Journal of Memory and Language, 89, 244–254. 

https://doi.org/10.1016/j.jml.2015.11.004 

Faro, M. H., Gutu, T. S., & Hunde, A. B. (2024). Improving student engagement with a flipped 

classroom instruction model in Ethiopian higher education institutions: The case of Mattu 
University. PloS One, 19(10), e0307382. https://doi.org/10.1371/journal.pone.0307382 

Gay, L. R., Mills, G. E., & Airasian, P. (2012). Educational research competencies for analysis and 

applications. 
Gradini, E., Noviani, J., & Ulya, K. (2025). Fostering higher-order thinking skills in mathematics 

education: Strategies, challenges, and classroom practices. Prisma Sains: Jurnal Pengkajian Ilmu 

Dan Pembelajaran Matematika Dan IPA IKIP Mataram, 13(2), 135–163. 
https://doi.org/10.33394/j-ps.v13i2.15099 

Hans, A. C., Brandt, P., Gasparin, F., Claus, M., Cravatte, S., Horstmann, J., & Reverdin, G. (2024). 

Observed diurnal cycles of near‐surface shear and stratification in the equatorial Atlantic and their 

wind dependence. Journal of Geophysical Research: Oceans, 129(8), e2023JC020870. 
https://doi.org/10.1029/2023JC020870 

Idham, A. Z., Alam, F. A., & Usman, U. (2025). The implementation of hypnoteaching method in 

improving students reading comprehension. Journal of Educational Sciences, 377–387. 
Idham, A. Z., Mulyarti, M., Rauf, W., Hamzah, A., & Rajab, A. (2025). Enhancing English 

http://creativecommons.org/licenses/by-sa/4.0/
http://creativecommons.org/licenses/by-sa/4.0/


A Synergistic Approach to Improving Reading Comprehension: Integrating the Listen-Read-Discuss Strategy into 

Flipped Learning 

126 

 
This Work is licensed under CC BY-SA.  

Creative Commons Attribution-ShareAlike 4.0 International License 

Achievement through Moodle LMS. FOSTER: Journal of English Language Teaching, 6(4), 362–
376. https://doi.org/10.24256/foster-jelt.v6i4.285 

Idham, A. Z. S. (2025). Empowering Reading Comprehension with the Hypnoteaching Method (M. P. 

Ahmad Fathir Imran, S.Pd. (ed.)). UREKA MEDIA AKSARA. 

Imran, A. F., Rustan, D. R. H. P., Subur, H., Sumarwadji, H., & Imran, A. F. (2025). Edukasi Kurikulum 
Pendidikan Perubahan Iklim melalui Kegiatan Ekonomi Berwawasan Lingkungan di SMAN 18 

Makassar. Jurnal Abdimas Indonesia, 5(4), 2429–2438. https://doi.org/10.34697/jai.v5i4.2259 

Jamil, M. J., Idham, A. Z., & Imran, A. F. (2024). Efektivitas Penyelesaian Gugatan Kumulasi 
(Samenvoeging Van Vordering) Perkara Perceraian dan Hadhanah (Studi Putusan 2402/Pdt. 

G/2023/PA. Mks). Jurnal Tana Mana, 5(3), 331–338. https://doi.org/10.33648/jtm.v5i3.712 

Keiser, J. (2022). Language without information exchange. Mind & Language, 37(1), 22–37. 
https://doi.org/10.1111/mila.12303 

Kurnia, D. (2024). Improving Students’ Reading Comprehension Skill Through Listen, Reading, 

Discuss (LRD) Strategy Of The Eight Graders Of SMPN 01 Metro Kibang. IAIN Metro. 

Li, E., Larsen, A. B. L., Zhang, C., Zhou, X., Qin, J., Yap, D. A., Raghavan, N., Chang, X., Bowler, 
M., & Yildiz, E. (2025). Apple intelligence foundation language models: Tech report 2025. ArXiv 

Preprint ArXiv:2507.13575. https://doi.org/10.48550/arXiv.2507.13575 

Li, R., Cao, Y., Tang, H., & Kaiser, G. (2024). Teachers’ scaffolding behavior and visual perception 
during cooperative learning. International Journal of Science and Mathematics Education, 22(2), 

333–352. https://doi.org/10.1007/s10763-023-10379-6 

Lin, X., Wang, Y., & Li, C. (2015). Methods of Mutual Comprehension among Various Languages. 
Chinese Semiotic Studies, 11(3), 265–296. https://doi.org/10.1515/css-2015-0014 

List, A., Campos Oaxaca, G. S., Du, H., Lee, H. Y., & Lyu, B. (2024). Critical culturalized 

comprehension: Exploring culture as learners thinking about texts. Educational Psychologist, 

59(1), 1–19. 
List, A., & Oaxaca, G. S. C. (2024). Comprehension and critique: an examination of students’ 

evaluations of information in texts. Reading and Writing, 37(3), 641–671. 

Maryani, M., & Gazali, A. U. (2024). The Effect of Work Conflict on Job Stress and Employee 
Performance. Golden Ratio of Human Resource Management, 4(2), 158–171. 

Moharib Najm, N., & Sohaib Saeed, H. (2024). Analyzing the Relationship between Language and 

Identity. American Journal of Language, Literacy and Learning in STEM Education, 2(5), 243–

250. https://grnjournal.us/index.php/STEM/article/view/4768 
Mustaqim, B., Akhyar, M., Joyoatmojo, S., & Roemintoyo. (2025). A Study of Problem-Based Flipped 

Learning of Indonesian Vocational High School Students. Journal of Teaching and Learning, 

19(2), 80–97. https://doi.org/https://doi.org/10.22329/jtl.v19i2.9292 
Noroozi, O. (2025). Towards Technology-Enhanced Transformative Learning Environments. 

International Journal of Technology in Education, 8(2), 541–556. 

Pregoner, J. D. (2024). Research approaches in education: A comparison of quantitative, qualitative and 
mixed methods. IMCC Journal of Science, 4(2), 31–36. 

Putera, A. A. P., & Armin, R. A. (2025). Criminal Liability of Iup Holders in Cases of Environmental 

Pollution Resulting From Mining Activities. MADDIKA: Journal of Islamic Family Law, 6(1), 1–

14. 
Raaper, R., & Brown, C. (2020). The Covid-19 pandemic and the dissolution of the university campus: 

Implications for student support practice. Journal of Professional Capital and Community, 5(3/4), 

343–349. https://doi.org/10.1108/JPCC-06-2020-0032 
Ren, P., & Chong, W. Y. (2023). Shared Social Identities, Collaboration, and Social Identity Theory: 

A Literature Review. Journal of Business and Social Sciences, 2023(08), 1–5. 

http://ipublishing.intimal.edu.my/jobss.html 
Samadi, F., Jafarigohar, M., Saeedi, M., Ganji, M., & Khodabandeh, F. (2024). Impact of flipped 

classroom on EFL learners’ self-regulated learning and higher-order thinking skills during the 

Covid19 pandemic. Asian-Pacific Journal of Second and Foreign Language Education, 9(1), 24. 

http://creativecommons.org/licenses/by-sa/4.0/
http://creativecommons.org/licenses/by-sa/4.0/


Nurul Istiqamah, Afif Zuhdy Idham, and Wahyuddin Rauf 

127 

 
This Work is licensed under CC BY-SA.  

Creative Commons Attribution-ShareAlike 4.0 International License 

https://link.springer.com/article/10.1186/s40862-023-00246-w 
Sein-Echaluce, M. L., Fidalgo-Blanco, Á., Balbín, A. M., & García-Peñalvo, F. J. (2024). Flipped 

Learning 4.0. An extended flipped classroom model with Education 4.0 and organisational 

learning processes. Universal Access in the Information Society, 23(3), 1001–1013. 

https://link.springer.com/article/10.1007/s10209-022-00945-0 
Shafiee Rad, H. (2025). Reinforcing L2 reading comprehension through artificial intelligence 

intervention: refining engagement to foster self-regulated learning. Smart Learning Environments, 

12(1), 23. 
Siadari, G., Sihombing, P. S. R., & Manihuruk, L. M. E. (2024). The Effectiveness Of Using Listen-

Read Discuss (Lrd) Strategy Toward Student Reading Comprehension On Recount Text At Grade 

XI Of SMA Negeri 1 Pematangsiantar. Innovative: Journal Of Social Science Research, 4(6), 
855–866. https://doi.org/10.31004/innovative.v4i6.16051 

Sun, X., Mollaee, F., & Izadpanah, S. (2024). Impact of flipped learning on reflective thinking and goal 

orientation among English Foreign language learners. Computer Assisted Language Learning, 1–

22. https://doi.org/10.1080/09588221.2024.2430718 
Syam, C., Seli, S., & Abdu, W. J. (2023). Dynamics of Language Interaction in Multicultural Urban 

Communities: Analysis of Socio-Cultural Linguistic Environment. Society, 11(2), 575–588. 

https://www.societyfisipubb.id/index.php/society/article/view/628 
Tanjung, P., & Triastuti, A. (2025). Implementing the Flipped Classroom Model to Foster EFL 

Students’ Learning Autonomy. Formosa Journal of Sustainable Research, 4(3), 495–508. 

https://doi.org/10.55927/fjsr.v4i3.103 
Urunbaeva, J. (2025). Technology-Enhanced Learning (TEL) in Teaching Reading Comprehension in 

EFL Contexts: A Scoping Review. Modern American Journal of Linguistics, Education, and 

Pedagogy, 1(3), 201–232. 

Wilce, J. M. (2009). Language and emotion (Issue 25). Cambridge University Press. 
Yulian, R. (2021). The flipped classroom: Improving critical thinking for critical reading of EFL 

learners in higher education. Studies in English Language and Education, 8(2), 508–522. 

https://doi.org/10.24815/siele.v8i2.18366 
 

http://creativecommons.org/licenses/by-sa/4.0/
http://creativecommons.org/licenses/by-sa/4.0/

